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English as a Second Language Policy – a school appr oach to curriculum development: teaching, 

learning and assessment philosophies.  
The language background of Lockhart students 
Lockhart River is located on the eastern coast of Cape York Peninsula in Far North Queensland.  It is approximately 750 km 
north of Cairns via the Peninsula Developmental Road. The population of Lockhart River is about 800 people.   
All students at Lockhart State School live in the community of Lockhart River. Most students’ parents, grandparents and family 
members have attended the school at its current location and before that at Old Site.  The school caters for students from Pre 
Prep to Secondary with 115 students enrolled at the school. Pre Prep students attend 3 days per week. 
The majority of secondary students attend boarding school. An alternate program is offered to those students who do not attend 
boarding school. Students at Lockhart State School identify as Aboriginal or Aboriginal/Torres Strait Islander and represent five 
traditional family groups from this part of Cape York. Traditional languages are spoken by some elders, Umpila and Kuuku Ya’u 
however a creole is the predominant language spoken at Lockhart. Creoles are languages that developed from the contact 
between English and various traditional Indigenous languages and thus have linguistic influences from these different sources. 
Although Australian creoles have overlaps in vocabulary with English, these languages are different enough linguistically to 
render them mutually unintelligible.  Students encounter Standard Australian English as the primary means of communication, 
instruction and assessment when they come to school. In Pre-Prep students are encouraged to communicate in their first 
language and supported in SAE. 
Statement of Purpose. 
The everyday language/s of our students and their families must be recognised and valued at school and an additive perspective 
must be taken of their second/subsequent language acquisition of Standard Australian English. It is important that Lockhart 
students continue to develop the ability to confidently use their first language/s, as well as learning Standard Australian English. 
Our students’ first languages are integral to their sense of identity, as well as facilitating their social interactions and much of 
their learning outside of school; thus playing an important role in building and enriching community life. Valuing and 
strengthening community, language and cultural connections enhances students’ sense of belonging, attendance, participation 
and achievement in schools. As a DET school community, we adopt and support the “3 way strong” language approach 
(developed by Denise Angelo - Manager of the Language Perspectives Group at the FNQ-ISSU - and taken on in the state-wide 
Indigenous languages statement). This means as a school community we will: 
1.  Recognise and value the language varieties which children, families and the community use for their ‘everyday’ talk.  
2.  Engage our students in learning and achieving in school by teaching Standard Australian English explicitly, actively and 
meaningfully 
3.  Support children’s access to their heritage by maintaining, learning or researching their traditional languages and cultures 
(following the wishes and guidance of the local Indigenous community).  



Curriculum Considerations  

Enacted Curriculum  
*Through pedagogy that 
makes language learning 
explicit and builds 
understanding of culturally 
diverse experiences and 
*Saturates classroom 
environments with visible 
and accessible language 
learning artifacts. 

Intended Curriculum  
Informed by 
*Australian Curriculum Guidelines 
*Embedding Aboriginal and Torres 
Strait Islander Perspectives 
*Lockhart School Curriculum 
Document 
*ESLATS Document 
Planned using 
*BIDBIU spiral curriculum framework 

Experienced Curriculum  
Students whose 
*Language difference is valued 
*English language competency 
is understood and extended. 
*Differentiated modes of learning 
are valued and practiced. 
*Achievements are made explicit 
and goals are positively stated. 

Achieved Curriculum  
Informed by 
*’before’ and ‘after’ unit 
implementation oral 
and written samples 
*bi-yearly ESL 
Bandscales sampling 

Reporting  
*Data stream of 
Bandscales levels 
*Statement of 
English language 
acquisition on 
report cards. 

Assessed Curriculum  
Fair assessment includes 
*the language load that has 
been explicitly taught 
*concepts that are culturally 
negotiated and explicitly taught  
*formative and summative 
means informed by teacher 
observation and reflection of 
students’ needs 
 

(1) Taken/adapted from the work of Christine Thomas (Adopt-a-School and 
Learning Support teacher at Woorabinda SS, 2011) 



 
Lockhart  State School ESL Strategy  
 
Key Elements: 

• data 
• community engagement 
• school systemic strategies and processes 
• teaching and learning 
• professional support and training 

 
Data Community Engagement  School Systemic Strategies and 

Processes 
Teaching and Learning  Professional Support and Training  

Assessing students’ acquisition of 
Standard Australian English 

• bi-yearly whole school 
Bandscaling for Speaking, 
Reading, Writing and 
Listening 

• analysis of common 
language features arising 
from Speaking samples 

• analysis of general levels 
of proficiency across a 
class level 

• tracking individual student 
achievements over the 
years 

 

Increasing Community Awareness 
• about the unique nature & 

strength of students’ 
language backgrounds 

• surveying local language 
varieties  

• assistance with 
transcribing 

• developing shared 
understandings with 
families 

• awareness is about all 
educational 
stakeholders coming 
together and 
developing shared 
understandings and 
terminology, rather 
than a matter of non-
Indigenous educators 
‘telling’ the 
community about 
their language 
backgrounds.  

Whole School Programming and 
Planning Processes  

• expected planning 
process 

• planning elements 
• whole school 

programming 

SAE Instruction, Language 
Awareness 

• language awareness 
• Explicit SAE instruction 
• developing culturally-

appropriate learning 
contexts 

• monitoring and addressing 
individual’s learning needs 

Professional Development 
• Bandscales training (ESL 

Essentials) 
• Language Leaders’ 

Training 
• ESL Coaches 
• TRS 
• Induction 

Analysis and interpretation of 
language data to inform the 
planning, teaching and learning 

Organize meetings with Indigenous 
staff members to develop common 
terms of reference for discussing 

Whole school curriculum framework 
aligned with ESL pedagogy 
appropriate for Indigenous ESL/D 

Nominate ESL co-ordinator & 
allocate offline time for 
coordinating roles and 

Budget for ESL specialist staff 
- ESL coaches 
- TAs who speak the student’s first 



practices. student and community language. learners 
 

responsibilities, timetabling 
meetings and organising NCT for all 
staff involved with 
ESL students 

language 
- resources 

Preparation of common language 
feature variants found across a 
year level(s) to inform a basis of 
common need 

Develop and assign roles for local 
Indigenous staff in the whole school 
ESL Strategy. 

Planning processes and 
expectations that embed using 
language data collected from 
students to develop appropriate 
teaching and learning sequences 
focussing on students’ language 
learning needs. 

Provide release time and expertise 
for unit planning – 
including for language – for 
planning teams (ESL staff, 
classroom teachers, teacher aides) 

Employ local ESL staff (who 
understand the language learning 
needs of Indigenous language 
speaking students) to work with all 
teachers 
Provide training for all para 
professionals. 
 

Record all data on One School for 
easy reference and analysis. 
 

Form a community language 
committee of Indigenous staff and 
community members willing to 
discuss language with ESL staff. 

Planning processes and 
expectations that align with and 
embed ESL pedagogy. 
Confirm that student enrolment has 
ESL identified on One School. 

Give planning time to find difficult 
language areas from before 
samples and plan when and how to 
teach them 

Budget for TRS support for 
teachers: 
� planning time with ESL specialists 
� PD for each teacher on how to: 
- conduct (question) 
- analyse 
- bandscale 
� Conducting interviews 
� ESL coaching 

 Appoint  local community or staff 
member(s) as a language 
researcher to advise on student 
language background and conduct 
surveys 

Literacy strategy that aligns with 
ESL pedagogy appropriate for 
Indigenous ESL/D learners 
(including the teaching of reading, 
writing, spelling, spelling, phonics, 
sight-words, phonics, text types and 
appropriate assessment). 

Ensure regular meeting time for 
classroom teachers and ESL staff 
to analyse language components of 
lessons/tasks together and to share 
teaching strategies 
and activities 

All teaching staff to have ESL 
Essentials training 
-Vacation PD- April, September 

 Involve Indigenous staff in assisting 
classroom teachers transcribing 
and assessing student language to 
distinguish between home language 
and academic language used at 
school. 

Numeracy Strategy that aligns with 
ESL pedagogy appropriate for 
Indigenous ESL/D learners 
(including the language of maths, 
subject specific vocabulary and 
appropriate grammar for 
statements and questions) 

Provide process (eg. planning 
meeting) for class teachers to feed 
into and gain feedback from ESL 
pedagogy 

Develop training plans and calendar 
to address ESL staff needs over 
time (eg. Break it Down, Build it Up, 
Indigenous language situation, 
language analysis, Petal Planner, 
Making English Work, Hands on 
Grammar, oral ESL activities…) 

 Develop conversations with parents  
around ESL awareness, 
Record bandscale levels on One 
School. 

Science Strategy that aligns with 
ESL pedagogy appropriate for 
Indigenous ESL/D learners 
(including the language of science, 

 Encourage formal and informal 
networking with other schools, 
ISSU, ESL staff, ESL-AVTs by 
phone, email, school visits….to 



subject specific vocabulary and 
appropriate grammar for 
statements and questions) 

support sharing of ideas 

  Assessment framework that values 
collecting, analysing and using 
language data from students. 

 Induction program to contain ESL 
pedagogy (language analysis, 
appropriate pedagogy etc) 

    Create team of staff (who are to 
receive ESL Essentials training) to 
share transcribing, observing, 
moderating 

    Building staff capacity: teachers as 
mentors 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Year Targets 

 

2011 Actuals 2012 Targets 2013 

Data Data Data 
Beganto develop a whole school 
strategy around collecting Band Scale 
Data for Speaking. Update student 
folders with information by end of Sem 
1 and end of Sem 2.(Collect a sample 
for lower, middle and upper )Dated 
entries made to Bandscale Continua.  
A school language profile is being 
written and actions developed.  
 

Continue to develop a whole school 
strategy around collecting Bandscale 
Data for Speaking, Reading, Writing 
and Listening. 
Update student folders with information 
in each of the four areas. 
A collection of common variant 
language features from 2010 Oral 
samples made. This could broadly 
inform student language learning 
needs and discussions about language 
difference.  
Begin the process of taking before and 
after oral and written samples at the 
beginning of Term 2 

 

Community Engagement Community Engagement Community Engagement 
Discussions with Indigenous Teacher 
Aides about language difference. 
Beginning to form a committee for ESL 
strategies. 

Discussions with at least two 
community elders with a view to writing 
their language profile. Completed 
items could be included on the school 
website to begin raising community 
awareness of language difference. 
Meetings to raise community and 
parent awareness of language. 

 

Systemic Processes Systemic Processes Systemic Processes 
The Break It Down Build It Up planning 
structure with a focus on teachers 
writing their own exemplars and 
analysing ‘languagedemands in the 
gap’ to inform teaching introduced in 
Term 4.  Adopt – A – School teacher to 
guide teachers through this process.  
 
 

Continue The Break It Down Build It 
Up planning structure with a focus on 
teachers writing their own exemplars 
and analysing ‘language in the gap’ to 
inform teaching.. Adopt – A – School 
teacher to guide teachers through this 
process. 

 

Teaching and Learning Teaching and Learning Teaching and Learning 
Adopt a  school teacher began 
planning, classroom visits to model 
lessons once a week in Term 4. 

Adopt – a – School teacher to visit 
classrooms once a week  to model 
lessons in the teaching sequence and 
assist with planning.  

 

Support and Training Support and Training Support and Training 
Two staff members attended ESL – 
Essentials training, bringing to three the 
number of staff trained. 
One teacher was appointed Adopt a 
School teacher in Term 4. 
One teacher attended Language 
Leaders’ Workshop with the objectives 
of building language understanding 
capacity within the school, supporting in 
the development of the school’s ESL 
profile as well as feeding into current 
research relevant to language varieties. 

Four funded training places are 
available for ESL Essentials as part of 
Bridging the Language Gap initiative. 

 



 


